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CR1a: The course includes a college-level U.S. history textbook. (Pages- 2 and 3)
CR1b: The course includes diverse primary sources consisting of written documents,maps,images,quantitative 
data(charts,graphs,tables),and works of art.(Pages-2, 4, 6, 7, 10, 15, 18, 22 and 24)
CR1c :The course includes secondary sources written by historians or scholars interpreting the past. (Pages- 2, 3, 5, 7, 8, 9, 10, 
12, 13, 14, 15, 16, 17, 18, 20, 21, 22 and 23)
CR2: Each of the course historical periods receives explicit attention. (Pages- 3, 5, 7, 9, 12, 14, 17, 20 and 23) CR3: The 
course provides opportunities for students to apply detailed and specific knowledge (such as names, chronology, facts, and 
events) to broader historical understandings. (Pages- 8, 10, 12, 13, 18, 21 and 23)
CR4: The course provides students with opportunities for instruction in the learning objectives in each of the seven themes 
throughout the course, as described in the AP U.S. History curriculum framework. (Pages- 4, 6, 8, 11, 13, 16, 19, 22 and 24)
CR5: The course provides opportunities for students to develop coherent written arguments that have a thesis supported by 
relevant historical evidence. — Historical argumentation (Pages- 4, 5, 7, 9, 12, 13, 14 and 17) 
CR6: The course provides opportunities for students to identify and evaluate diverse historical interpretations. — 
Interpretation (Pages- 8, 17, 20, 21 and 23 )
CR7: The course provides opportunities for students to analyze evidence about the past from diverse sources, such as written 
documents, maps, images, quantitative data (charts, graphs, tables), and works of art. — Appropriate use of historical 
evidence (Pages- 4, 5, 10, 12, 15, 18, 21 and 24)
CR8: The course provides opportunities for students to examine relationships between causes and consequences of events or 
processes. — Historical causation (Pages- 4, 6, 9, 13, 15, 18, 21 and 24)
CR9: The course provides opportunities for students to identify and analyze patterns of continuity and change over time and 
connect them to larger historical processes or themes. — Patterns of change and continuity over time (Pages- 5, 14, 17, 21 
and 24)
CR10: The course provides opportunities for students to investigate and construct different models of historical periodization. 
— Periodization (Pages- 8, 10, 11, 12, 15 and 21)
CR11: The course provides opportunities for students to compare historical developments across or within societies in various 
chronological and geographical contexts. — Comparison (Pages- 5, 8, 9, 17 and 24)
CR12: The course provides opportunities for students to connect historical developments to specific circumstances of time 
and place, and to broader regional, national, or global processes. — Contextualization (Pages- 5, 12, 18, 21 and 22)
CR13a: The course provides opportunities for students to combine disparate, sometimes contradictory evidence from primary 
sources and secondary works in order to create a persuasive understanding of the past. (Pages- 12, 18, 21 and 23)
CR13b :The course provides opportunities for students to apply insights about the past to other historical contexts or 
circumstances, including the present. (Pages- 10, 11, 21 and 24)

AP U.S. History 
Teacher: Mr. John Long Course Syllabus: 2016-2017 Dickinson High School Dickinson ISD Dickinson, Texas 

Our AP U.S. History course at Dickinson High School will be a college-level survey course of the history of the 
United States from the pre-Columbian period to the present.
Course Themes:
Our AP U.S. History course will be a college-level survey class that will utilize a narrative structure which will be 
supported by a textbook and a rich array of primary sources, secondary sources, and audio-visual materials to 
teach the history of the American people.The course will follow a chronological trajectory utilizing the following 
seven themes in each unit of study as put forth in the AP History Course and Exam Description:
a. Identity
b. Work,Exchange andTechnology
c. Peopling
d. Politics and Power
e. America in the World
f. Environment and Geography
g. Ideas, Beliefs and Culture



Historical Thinking Skills:
Our AP U.S. History course will teach each student how to approach each unit of study through the lens of a 
historian and to develop the skills necessary to develop well-crafted arguments using research-based evidence. Each 
student will both develop and learn to utilize the following historical thinking skills throughout this course:
a. Chronological Reasoning
- Understanding Historical Causation
- Understanding Patterns of Change and Continuity
- Defining Periodization
b. Comparison and Contextualization
- Developing Comparisons
- Understanding Contextualization
c. Crafting Historical Arguments from Historical Evidence
- Developing Historical Argumentation
- Using Historical Evidence Appropriately
d. Historical Interpretation and Synthesis
- Developing Research-based Interpretations
- Synthesizing Research-based evidence, Interpretations, and Ideals into effective historical expression

Readings:

Our main text, The Brief American Pageant will provide the students with a basic overview of the American 
experience.The students will utilize, The American Spirit- A Documentary History of the United States - a collection of 
diverse primary sources as a supplement to their textbook and narrative reader. Each student will also analyze 
viewpoints from prominent historians who are highly respected in their field of study in the Portrait of America 
series, a series of lectures from noted historians and from the book, America: The Story of Us. Each reading will be 
studied and reflected upon through the use of the seven major themes for AP U.S. History- identity; work, 
exchange and technology; peopling; politics and culture; America in the World; environment and geography; and 
ideas, beliefs and culture. Throughout the course, the students will be asked to write essays and to develop 
discussion points and utilize programs which will develop their historical thinking skills.

Textbook: (CR1a)

- Cohen, Lizabeth, Kennedy, David, and Piehl, Mel. The Brief American Pageant, 8th edition.Wadsworth/Cengage, 
2012.

Primary Sources: (CR1b)

- Bailey, Thomas and Kennedy, David. The American Spirit: A Documentary History of the United States- Volumes I and II. 
10th Edition. Houghton Mifflin, 2002.

Secondary Sources: (CR1c)

- Oates, Stephan and Charles J. Errico, eds. Portrait of America- Volumes I & II. New York: Houghton Mifflin, 2010.
- Baker, Kevin. America: The Story of Us. New York: A&E Television Networks, 2010.

Supplemental Sources:

- Dornbush, Krista. Kaplan AP U.S. History- 2016. Kaplan Publishing Company, 2016.
- Irish, John. Historical Thinking Skills: A Workbook for U.S. History. New York: W.W. Norton, 2015. 

Course Grading:

* Grades will be calculated by points.
* Student progress will be evaluated, on a unit basis, through seminars, homework, writing assignments,
quizzes and exams.
* The students will create a U.S. History roadmap and study source guide for each unit that will be
covered in the course for synthesis at its conclusion.
* The students will analyze a diverse array of primary and secondary sources, plus, the perspectives of



noted historians in the field.
* There will be formal writing assignments based on the essay-format requirements of the AP US
History Exam.
* The students will be required throughout the year to work on individual as well as group assignments.
* All assignments will be posted on the board and on our course website for American Studies at DHS- AP U.S. 
History.
* Each student must have a spiral notebook for completing their assignments and access to an internet connection, 

so that they may be able to utilize our class website. The students who do not have internet access at home will 
have full access in our library and though the use of our mobile computer lab. All homework, handouts and other 
class materials must be kept and organized in a folder for easy access.

Class Discipline:

* Each student will be disciplined in a fair and consistent manner in accordance with the policies set forth in our 
School Handbook and Student Code of Conduct.
* You best behavior and work ethic is expected each and every moment of each and every day in class. You must be 
a part of a learning environment that is safe, productive, fair and enjoyable for each member of our classroom.
* Cheating and plagiarism will be dealt with according to the policies set forth in our School Handbook and 
Student Code of Conduct.
* Come to class each and every day prepared, willing to learn and willing to give your very best.

AP U.S. History- Course Units of Study and Academic Calendar- Semester I: 
Unit I 

Period I: 1491-1607 
The Era of New World Encounters 

Text Readings:

The Brief American Pageant, Chapter 1
The American Spirit:A Documentary History of the United States-Volume I,Chapter 1
Portrait of America- Volume I, Chapter 1
America: The Story of Us, Chapter 1

Audio-Visual Sources:

America Before Columbus: Produced by National Geographic. 2010.
Mankind:The Story of All of Us: Produced by The History Channel. 2012.
Content: (CR2) The students will study the period from 1491 to 1607 in U.S. History which deals with the 
following topics: Pre-Columbian Native American history, Europe of the Renaissance, European conquest and 
settlement, the transformation of the environment of North America, the migration of West Africans and 
Europeans, and the rise of England as a dominant global power with an interest in the Americas.
Historical Scholarship Analysis: (CR1c) The students will read and evaluate “The American Holocaust: Columbus 
and the Conquest of the New World,” by David E. Stannard from Portrait of America by Stephen B. Oates and 
Charles J. Errico. After reading and evaluating“The American Holocaust: Columbus and the Conquest of the New 
World,“ the students will view and analyze the video presentation, “America Before Columbus,” presented by the 
National Geographic Channel.The students will then develop an essay which seeks to determine through the use of 
the evidence, scholarship, and analysis presented to them, what the implications of European conquest would be for 
the future of the North American continent.This essay will be written using the DBQ-style format for AP U.S. 
History and throughout the process of this exercise, the elements for the crafting of this paper will be taught. 
(CR5)

Student Activities:

* The students will discuss, analyze and evaluate maps, graphs and charts of the following topics in this unit: (CR7)
- The geography and environment of the Native American groups in 1491-
- The routes of trade and commerce prior to 1450 in Medieval Europe-
- The global routes of trade, commerce, exploration and conquest from 1492-1607- excluding the



Americas and Oceania-
- The demographic shifts in both Europe and North America as a result on the contacts between the
cultures from 1492-1607.
* The students will read and create a SOAPSTone analysis of the following primary documents from The American 
Spirit: A Documentary History of America- Volume I: (CR1b)
- Bartolome de las Casas, In Defense of the Indians- c.1550.
- Juan de Onate, From- A Letter from New Mexico- 1599.
- Thomas Harriot & JohnWhite,From- A Brief and True Report of the New Found Land of Virginia- 1590.
- Paul Lejeune & Jerome Lalement, From- Jesuit Relations- 1640.
- Thomas Gage, From- The English-American: A New Survey of the West Indies- 1648.
* The students will complete a chart which will be used for analyzing the major Native American
cultures and also for ascertaining the motives and methods of conquest by the competing European
powers.
* The students will create a chart which will analyze the Columbian Exchange and its impact upon both
Europe and North America. From this chart, the students will answer four short answer paragraph
items which will be styled in the format to those found on the AP U.S. History exam. (CR8)
* The students in their team discussion stations will also answer the following discussion items as a
review exercise: (CR4)
a. How did the identities of colonizing and indigenous American societies change as a result of contact in the 
Americas?
b.How did the Columbian Exchange—the mutual transfer of material goods, commodities, animals, and diseases—
affect interaction between Europeans and natives and among indigenous peoples in North America?
c.Where did different groups settle in the Americas (before contact) and how and why did they move to and within 
the Americas (after contact)?
d. How did Spain’s early entry into colonization in the Caribbean, Mexico, and South America shape European and 
American developments in this period?
e. How did European attempts to dominate the Americas shape relations between Native Americans, Europeans, 
and Africans?
f. How did pre-contact populations of North America relate to their environments? How did contact with 
Europeans and Africans change these relations in North America?
g. How did cultural contact challenge the religious and other values systems of peoples from the Americas,Africa, 
and Europe?
* The students will also answer a series of reading check and discussion questions that correspond with
their readings from the textbook, The Brief American Pageant.These discussion items will be completed
for a daily grade and assess their understanding of the material that we have covered in the unit from
their textbook and lecture points in the classroom setting.
* In their use of their workbook, Historical Thinking Skills: A Workbook for U.S. History- the students will have exercises 
that they will work on in their academic learning teams that will provide lessons in developing historical thinking 
skills in the following areas: causation, comparison, periodization, contextualization, synthesis, argumentation, 
interpretation, chronological reasoning, and continuity and change. The activities will cover events in the time 
period.

Unit Course Time:

This unit should take six or seven days of instructional time. (August 26th - September 4th)

Unit II 
Period II: 1607-1763 

The Development of the American Colonies 

Text Readings:

The Brief American Pageant- Chapters 2-6.
The American Spirit:A Documentary History of the United States-Volume I, Chapters 2-6.
Portrait of America- Volume I, Chapters 1-3.
America: The Story of Us- Chapter 2.

Audio-Visual Sources:



America:The Story of Us: Produced by The History Channel. 2010.
Mankind:The Story of All of Us: Produced by The History Channel. 2012.
Content: (CR2) This period in U.S. History from 1607-1763 is characterized by the following topics of study: the 
development of European colonies, Native American resistance, economic and population growth in the English 
colonies along the Atlantic seaboard, the early formation of identity and race and the beginning of tensions with 
Great Britain.
Historical Scholarship Analysis: (CR1c) The students will read “Black People in a White People’s Country,“by Gary 
Nash,“The Devil in Salem Village,”by Edmund S. Morgan, “The Empire of My Heart:The Marriage of William Byrd II 
and Lucy Parke Byrd,” by Paula A. Treckel and “Citizen Ben: A Worldly American’s Seven Great Virtues by Walter 
Isaacson from a Portrait of America. Using these essays and the readings from their textbook and primary 
document reader, the students will analyze the changes and continuities that they see developing in the social fabric 
of the English colonies on the Atlantic seaboard during the period from 1607-1763. As a part of this analysis 
assignment, the students will then formulate their conclusions based on the consequences that they view as 
developing due to the transformations that are occurring in American colonial society during this period of time. 
The students will develop an FRQ essay crafting their arguments with a strong thesis for a major grade. (CR5)

Student Activities:

* The students will create a chart which will compare the development of empires in the New World by
England, Spain and France. During this process, the students will analyze a population and economic
activity map for each empire. (CR11)
* The students will create a thinking map which will analyze the economic and demographic aspects of
each of the growing British colonies from 1607-1763 to look for patterns of change and continuity.The students 
will also integrate the Triangular Trade Network as a part of their assignment in studying the patterns of change and 
continuity that are a part of the transformation of the British colonies leading into the 18th century. As an integral 
part of their thinking map, the students must connect these economic and demographic transformations in context 
to the growth of the British Empire during the period to be a truly global entity. (CR7) (CR9) (CR12)
* The students will compare and contrast the Enlightenment and the Great Awakening and the consequences of 
both on the social fabric of the British colonies during the latter portion of the time period in a thinking map 
exercise. The resulting essay from the thinking map exercise will be for a major grade and written in the AP U.S. 
History Exam format for a long essay free-response question. (CR5) (CR11)
* The students will read and create an OPTIC analysis for each of a rich and diverse array of primary documents 
from The American Spirit: A Documentary History of America- Volume I for class discussion and further team analysis and 
contextualization: (CR1b)
- Richard Frethorne, From- An Indentured Servant’s Letter Home- 1623.
- John Winthrop, From- General Observations & Model of Christian Charity (1630) and The Massachusetts Bay 
Colony Case Against Anne Hutchinson (1637).
- Mary Rowlandson, From- A Captivity Narrative- 1676.
- Cotton Mather, From- Accounts of the Salem Witchcraft Trials- 1693.
- Benjamin Franklin, Articles of Belief- 1728.
- Jonathan Edwards, Some Thoughts Concerning the Present Revival of Religion- 1743.
- Eliza Lucas Pinckney, Letters From South Carolina- 1740-1742 & 1760-1761.
- Benjamin Franklin, The Way to Wealth- 1757.
- Various (Colonial Newspapers); Ads for Runaway Servants and Slaves- 1733-1772.
- John Locke, From- The Second Treatise on Civil Government- 1689.
* The students will analyze the role of the American colonists in the French and Indian War and its impact upon 
both them and the British Empire, itself. (CR8)
The students in their team discussion stations will also answer the following discussion items as a review exercise 
utilizing the seven major AP U.S. History themes: (CR4)
a. What were the chief similarities and differences among the development of English, Spanish, Dutch, and French 
colonies in America?
b. How did distinct economic systems, most notably a slavery system based on African labor, develop in
British North America? What was their effect on emerging cultural and regional differences?
c. Why did various colonists go to the New World? How did the increasing integration of the Atlantic
world affect the movement of peoples between its different regions?
d. In what ways did the British government seek to exert control over its American colonies in the 17th
and 18th centuries?



e. How did the competition between European empires around the world affect relations among the
various peoples in North America?
f. How and why did the English North American colonies develop into distinct regions?
g. How did the expansion of cultural contact that took place with permanent colonization alter
conditions in North America and affect intellectual and religious life, the growth of trade, and the
shape of political institutions?
* The students will also answer a series of reading check and discussion questions that correspond with
their readings from the textbook, The Brief American Pageant.These discussion items will be completed for a daily 
grade and assess their understanding of the material that we have covered in the unit from their textbook and 
lecture points in the classroom setting.
* In their use of their workbook, Historical Thinking Skills: A Workbook for U.S. History- the students will have exercises 
that they will work on in their academic learning teams that will provide lessons in developing historical thinking 
skills in the following areas: causation, comparison, periodization, contextualization, synthesis, argumentation, 
interpretation, chronological reasoning, and continuity and change. The activities will cover events in the time 
period.

Unit Course Time:

This unit should take twelve or thirteen days of instructional time.
Unit III  

Period III: 1763-1817  
Building a Nation 

Text Readings:

The Brief American Pageant- Chapters 7-12.
The American Spirit:A Documentary History of the United States-Volume I,Chapters 7-12
Portrait of America- Volume I, Chapters 4,5 and 6
America: The Story of Us- Chapter 2-3

Audio-Visual Sources:

America:The Story of Us: Produced by The History Channel. 2010. 
Liberty! The American Revolution: Produced by PBS, 2004.
The Founding Fathers: Produced by The History Channel, 2012.
The Presidents: Produced by The History Channel, 2012.
The War of 1812: Produced by PBS, 2011.
Content: (CR2) This time period in U.S. History from 1763-1817, covers the following topics: the growth of 
tensions between the colonists and the British government, the movement for independence, the Revolutionary 
War, the Articles of Confederation, the development of the Constitution, the formation of the Republic, and the 
social, economic, intellectual and political transformations that occurred as a result of breaking away from the 
British Empire in the late 18th century in a global context.
Historical Scholarship Analysis: (CR1c) The students will read “Miracle at Philadelphia,” by H.W. Brands from Portrait 
of America. In a mapping assignment, the students will evaluate his work by analyzing his thesis, evidence and 
reasoning and utilize this analysis for an overall discussion assignment that will have as its topic- the value of the 
historian versus the news analyst of the present era. The students will then make a comparative analysis of the 
following two readings from Portrait of America, “The Personal Side of a Developing People,” by Jack Larkin and “I 
Am Almost Worn Out in the Cause: Motherhood and Childbearing in the Old South” by Sally G. McMillen in 
preparation for a future essay that will also incapsulate the primary document readings to answer the prompt for a 
major grade. This assignment will be listed in the student activities section. The students will also look at available 
demographic data to try to better understand the social and ethnic composition of the thirteen colonies during 
this period of time- a study of primary documents, or of census records. (CR5)

Student Activities:

* The students will analyze primary sources from John Locke and Adam Smith to discover the influence of both 
authors in mainstream American political and economic values.



* Using SOAPSTone, the students will analyze the following primary sources for class discussion and future essay 
work: (CR1b)
- Image: Paul Revere’s version of the Boston Massacre - Image: John Trumbull:The Battle of Bunker Hill
- Document: The Declaration of Independence
- Document: James Madison Defends the Constitution, From- The Federalist Papers
- Document: The U.S. Constitution and Bill of Rights
* The students working in small groups will also analyze other pieces of artwork from the period, or of it, by- 
Joseph Blackburn, Charles Wilson Peale, John Singleton Copley and Benjamin West, as part of this assignment. 3
* Using OPTIC, the students will analyze the following primary documents for class discussion and future essay 
work from The American Spirit: A Documentary History of America: (CR1b)
- William Pitt and Governors, Letters about War & Trade- 1760.
- The Stamp Act Congress, From- A Declaration of Rights and Grievances of the Colonies- 1765.
- John Dickinson, From- Letters From a Farmer in Pennsylvania- 1767-1768.
- Thomas Paine, From- Common Sense- 1776.
- James Chalmers, From- Plain Truth- 1776.
- James Thacher, From- A Military Journal of the American Revolution- 1775-1777.
- From- The Article of Confederation- 1781 (ratified).
- Daniel Gray, From- A Proclamation of Shaysite Grievances- 1786.
- George Washington- Letters About Shays’s Rebellion- 1786.
- The Constitutional Convention, The Debates on Slavery- 1787.
- Patrick Henry & George Mason, The Arguments Against Ratification at the Virginia Convention- 1788.
- David Ramsey, A Dissertation on the Manner of Acquiring the Character and Privileges of a Citizen of the
United States- 1789.
- George Washington, Farewell Address- 1796.
- Thomas Jefferson, First Inaugural Address- 1801.
- Thomas Jefferson, Reflections on the Cession of Louisiana to the United States- 1803.
* The students will watch each of the video sources listed above and after making their OPTIC analysis
of each primary document, the students will write a paragraph analysis apiece- with a thesis, about the
contextualization of each primary document as it relates to the time period (periodization). (CR10)
* The students will compose a set of six footnotes identifying Enlightenment ideas and diplomatic strategies in the 
Declaration of Independence. They will also summarize the assumption of thirteen
independent States found in the document.
* Students will compare and contrast the Articles of Confederation with the Constitution using a
Comparison Chart for classroom discussion and team analysis. (CR11)
* The students will create an analysis chart of the importance of the Louisiana Purchase of 1803 and the
War of 1812-- geographically, technologically, economically, politically, intellectually and culturally in
America. (CR7)
* The students will analyze the following historical perspective essays from noted historians and the two
primary documents listed above, Letters About Shays’s Rebellion and Farewell Address- to paint a picture of 
George Washington, a Founding Father, as he relates in context, to the social, political, economic and intellectual 
transformations that are taking place during this time period, 1763-1817: (CR1c) (CR3) (CR6)
- From- Portrait of America, “The Greatness of George Washington,” by Gordon S.Wood.
* The students will also answer a series of reading check and discussion questions that correspond with
their readings from the textbook, America:A Narrative History.These discussion items will be completed for a daily 
grade and assess their understanding of the material that we have covered in the unit from their textbook and 
lecture points in the classroom setting.
* The students in their team discussion stations will also answer the following discussion items as a review exercise 
utilizing the seven major AP U.S. History themes: (CR4)
a. How did different social group identities evolve during the revolutionary struggle? How did leaders of the new 
United States attempt to form a national identity?
b. How did the newly independent United States attempt to formulate a national economy?
c. How did the revolutionary struggle and its aftermath reorient white-American Indian relations and
affect subsequent population movements?
d. How did the ideology behind the revolution affect power relationships between different ethnic,
racial, and social groups?
e. How did the revolution become an international conflict involving competing European and American powers?
f. How did the geographical and environmental characteristics of regions opened up to white settlement after 1763 
affect their subsequent development?



g. Why did the patriot cause spread so quickly among the colonists after 1763? How did the republican ideals of the 
revolutionary cause affect the nation’s political culture after independence?
* The students will take their first AP U.S. History mock exam. It will be their major exam grade for the first nine-

weeks grading period.This exam will feature the following DBQ prompt taken from the 2005 exam-- “To what 
extent did the American Revolution fundamentally change American Society?” The entire exam will be in the 
exact format of an AP U.S. History exam and scored accordingly.

* The students will also answer a series of reading check and discussion questions that correspond with
their readings from the textbook, The Brief American Pageant.These discussion items will be completed for a daily 
grade and assess their understanding of the material that we have covered in the unit from their textbook and 
lecture points in the classroom setting.
* In their use of their workbook, Historical Thinking Skills: A Workbook for U.S. History- the students will have exercises 
that they will work on in their academic learning teams that will provide lessons in developing historical thinking 
skills in the following areas: causation, comparison, periodization, contextualization, synthesis, argumentation, 
interpretation, chronological reasoning, and continuity and change. The activities will cover events in the time 
period.

Unit Course Time:

This unit should take fourteen or fifteen days of instructional time.
Unit IV 

Period IV: 1817-1849 
The Era of American Expansion 

Text Readings:

The Brief American Pageant- Chapters 13-17.
The American Spirit:A Documentary History of the United States-Volume I, Chapters 13-17. 
Portrait of America- Volume I, Chapters 8, 9, 10, 11, and 12.
America: The Story of Us- Chapters 3-4

Audio-Visual Sources:

America:The Story of Us: Produced by The History Channel. 2010.
The Presidents: Produced by The History Channel, 2012.
The West- Produced by PBS, 2004.
Content: (CR2) This unit is about the era of westward expansion, the development of democratic practices, the 
two-party system and its extension, and sectional issues over slavery which begin to divide the nation as its grows.
Historical Scholarship Analysis: (CR1c) The students will read two essays from Portrait of America for analysis- 
“Andrew Jackson: Flamboyant Hero of the Common Man by John F. Marzalek and “I Will Be Heard:William Lloyd 
Garrison and the Struggle Against Slavery,” by Ira Berlin.After reading and analyzing the two essays, the students will 
formulate an essay which will put into context, these two figures and the changing face of American cultural and 
political values of the nineteenth century. The students will work in their station teams to discuss the thesis, 
historical context, reasoning and evidence utilized to formulate each essay prior to the development of their 
own.The essay will be written as an FRQ utilizing the compare and contrast, long-essay format as will be seen on 
the AP U.S. History exam. (CR5) (CR11)

Student Activities:

* The students will create a chart which analyzes the impact of the Louisiana Purchase prior to 1848 on
different social groups using class, race and region as their tools for analysis. (CR8)
* The students will create a thinking map which examines the presidencies and ideologies of the following figures 
from this time period in an effort to determine their impact within the context of this transformational period in 
American history: James Monroe,Andrew Jackson and James K. Polk (CR3)
* The students will read Dee Brown’s “The Trail of Tears,” from Portrait of America and compare it with the 
viewpoint of Robert V. Remini’s perspective of the Trail of Tears and Andrew Jackson’s Native American policies in 
an excerpt from “A Short History of the United States.”



* The students will create a chart that analyzes the accomplishments and goals of the following figures in the 
context of this historical period in American history: Henry Clay, John C. Calhoun, Daniel Webster and Frederick 
Douglass. (CR3)
* The students will create a graphic organizer which analyzes the impact of the following movements upon this 
period of American history and features artwork that lends an understanding to the meaning of their inherent 
messages: Temperance,Abolition,Women’s Suffrage and Worker’s Rights. (CR10)
* The students will analyze the following quantitative charts: (CR7)
- A graph of American Export Trade: 1790-1815.
- A graph of the Distribution of Slave Labor in 1850.
- A table which shows an analysis of the wealth of Boston from 1648-1848.
- A chart showing the number of technological breakthroughs in agriculture, transportation and
communication from 1790-1850.
* The students will evaluate the impact of the growth of American literature by studying excerpts from
James Fenimore Cooper, Henry Wadsworth Longfellow, Edgar Allen Poe, Emily Dickinson, Henry David Thoreau and 
Ralph Waldo Emerson.The students will create their analysis by thinking about the impact of pop culture today and 
how it has transformed our society and in what manner, may it have had a cultural and intellectual impact upon 
Americans that would also have been transformational in the first half of the nineteenth century? The students will 
analyze how art, music, and literature were also agents of transformation in the American political system by 
studying the impact that these new forms of distinctively American media would have upon the elections of 1824, 
1828, 1832, 1836 and 1840. (CR3) (CR13b)
* The students will write the 2005 AP U.S. History DBQ Essay as a major assignment grade on Republican 
Motherhood and the Cult of Domesticity.
* The students will read and create an OPTIC analysis of the following essays written by historians for class 
discussion from I Wish I’D Been There- Twenty Historians Bring to Life Dramatic Events That Changed America: 
(CR1c)
- Robert V. Remini,“The Corrupt Bargain.”
- Paul C. Nagel,“The Amistad Trial.”
- Robert W. Johannsen,“James K. Polk and the 1844 Election.”
- Phillip B. Kunhardt III,“Jenny Lind’s American Debut, 1850.”
* Using SOAPSTone, the students will analyze the rich array of primary sources for this unit of study
from For the Record: A Documentary History of America: (CR1b)
- John James Audubon- The Ohio- 1830.
- Josephine L. Baker, From- The Lowell Offering- 1845.
- Anna Maria Klinger, Letters Home to Germany- 1849.
- Samuel F. B. Morse, From- Imminent Dangers to the Free Institutions of the United States- 1835.
- John Quincy Adams, Observations on Jackson and the Spanish Florida Situation- 1818–19.
- John Quincy Adams, Reflections on the Missouri Question- 1820.
- David Walker, Appeal to the Coloured Citizens of the World 1829.
- Alexis de Tocqueville, from A Letter to Countess de Tocqueville- 1831.
* Interpreting Visual Sources: Picturing Development vs. Nature:
- William Lloyd Garrison, from Declaration of Sentiments of the American Anti-Slavery
Society- 1833.
- H. Manly, Publisher, from The South Vindicated from the Treason and Fanaticism of the Northern Abolitionists- 
1836.
- Charles Grandison Finney, from Lectures on Revivals of Religion- 1835.
- Henry David Thoreau, from Walden- 1854.
- Horace Mann, Moral and Religious Education- 1848.
- Margaret Fuller, from Woman in the Nineteenth Century- 1845.
- Catherine Haun, A Pioneer Woman’s Westward Journey- 1849.
* Using our vast array of primary source documents, the students will use the knowledge gleaned from
and their SOAPSTone analyses to create a map of the American experience during this era from 1817-1848.The 
students will discuss in their analyses- to be completed within their station teams- how the American experience 
has been transformed politically, culturally, technologically, intellectually, and geographically during this time period 
through the use of the documents. The students must also integrate their OPTIC analyses using the secondary 
sources into their mapping assignment. It will be for a major grade and should reflect their concluding thoughts on 
the development of the American character during this period of history.The final component will ask them to 
compare this period with the modern era. (CR10) (CR13b)
* The students will also answer a series of reading check and discussion questions that correspond with



their readings from the textbook, The Brief American Pageant.These discussion items will be completed for a daily 
grade and assess their understanding of the material that we have covered in the unit from their textbook and 
lecture points in the classroom setting.
* In their use of their workbook, Historical Thinking Skills: A Workbook for U.S. History- the students will have exercises 
that they will work on in their academic learning teams that will provide lessons in developing historical thinking 
skills in the following areas: causation, comparison, periodization, contextualization, synthesis, argumentation, 
interpretation, chronological reasoning, and continuity and change. The activities will cover events in the time 
period.
* The students in their team discussion stations will also answer the following discussion items as a review exercise 
utilizing the seven major AP U.S. History themes: (CR4)
a. How did debates over American democratic culture and the proximity of many different cultures living in close 
contact affect changing definitions of national identity?
b. How did the growth of mass manufacturing in the rapidly urbanizing North affect definitions of and
relationships between workers, and those for whom they worked? How did the continuing dominance
of agriculture and the slave system affect southern social, political, and economic life?
c. How did the continued movement of individuals and groups into, out of, and within the United States
shape the development of new communities and the evolution of old communities?
d. How did the growth of ideals of mass democracy, including such concerns as expanding suffrage, public
education, abolitionism, and care for the needy affect political life and discourse?
e. How did the United States use diplomatic and economic means to project its power in the western hemisphere? 
How did foreign governments and individuals describe and react to the new American
nation?
f. How did environmental and geographic factors affect the development of sectional economics and
identities?
g. How did the idea of democratization shape and reflect American arts, literature, ideals, and culture?
* Due to the size and breadth of material covered in this very important unit in American history, a unit
exam will be given in the AP U.S. History format as its close to assess student mastery of the ideals and
concepts contained in this unit.

Unit Course Time:

This unit should take seventeen or eighteen days of instructional time.

Unit V 
Period V: 1844-1877 

A House Divided and Rebuilt 

Text Readings:

The Brief American Pageant- Chapters 18-22.
The American Spirit:A Documentary History of the United States-Volume I, Chapters 18-22
Portrait of America- Volume I, Chapters 15, 16, and 17.
America: The Story of Us- Chapters 4 & 5
Audio-Visuals:

America:The Story of Us: Produced by The History Channel. 2010.
The Presidents: Produced by The History Channel, 2012.
The Civil War- A Film by Ken Burns: Produced by PBS, 2011 (Commemorative Edition).
Content: (CR2) This unit is about the coming of the Civil War, the catastrophic conflict, new freedoms obtained by 
Americans, continued westward expansion, and the rebuilding of the South after the end of the Civil War.
Historical Scholarship Analysis: (CR1c) The students will read two essays from Portrait of America for analysis- “The 
Father of American Terrorism,” by Ken Chowder and “Lincoln’s Journey to Emancipation,” by Stephen B. Oates. 
After reading and analyzing the two essays, the students will formulate an essay which will put into context, these 
two figures- John Brown and Abraham Lincoln- and the growth of the greatest crisis in American history. The 
students will work in their station teams to discuss the thesis, historical context, reasoning and evidence utilized to 
formulate each essay prior to the development of their own. The essay will be written as an FRQ utilizing the 



concepts of change and continuity over time in regard to the abolition movement and attitudes toward slavery and 
eventual emancipation from 1790-1860, long-essay format as will be seen on the AP U.S. History exam. (CR5) 
Student Activities:
* The students will compare and contrast three differing views concerning the Mexican War- both, from
primary source documents and will create an analysis of the transformation in American cultural , political and even 
intellectual thought brought about by this conflict. The students will also research and discern the effect the conflict 
would have upon Americans of Spanish descent. (CR13a)
- James K. Polk, from The President’s War Message to Congress- 1846. - Henry Clay, Speech about the Mexican 
War- 1847.
- Henry David Thoreau, Civil Disobedience- 1846.
* The students will create a map of the events and their consequences from 1848-1860, beginning with
the close of the Mexican-American War and leading up to the election of Abraham Lincoln, which will analyze the 
cultural, intellectual, and political changes and continuities which would eventually lead to the secession of the 
southern states. (CR3) (CR10)
* The students will analyze a map of the Election of 1860 and develop a thesis statement summarizing the 
significance of the election results. The students will also create an analysis map for the reasons behind the 
secession of the southern states as a component of the activity. (CR7)
* The students will create an analysis map which showcases the role of the U.S. in the world from 1848-1860. With 
this analysis map, the students will research the following: the impact of Commodore Matthew Perry’s expedition 
to Japan, the relationship between the nation and the nations of Europe during the Crimean War, and the 
relationship between the U.S. and its neighbors- Mexico and Canada after its expansion westward.The students will 
also take into account such factors as immigration into the U.S. (not just from Ireland) and its impact, plus the 
significance to the rest of the world of the growth of the U.S. as an emerging industrial power. (CR12)
* The students will research and then evaluate the thesis that the American Civil War was a total war impacting 
those on the home front, abroad, as well as those on the battlefield.Your essay must assess the impact of the war 
on all three areas by focusing on U.S. regional economies and U.S. and Confederate relations with Britain and 
France. (CR5)
* The students will read the following documents and create an evaluative analysis profile of Abraham Lincoln.The 
students will start with the premise that most historians consider Lincoln to be one of our greatest presidents and 
then work to craft arguments- based upon sound reasoning, judgment and evidence- for and against that 
statement.The students will read the following documents and selected essay reflections by Lincoln himself as a 
part of this exercise. (CR1c) (CR3)
- Abraham Lincoln and Stephen Douglas, from The Lincoln-Douglas Debates-1858, From-The American Spirit: A 
Documentary History of America.
- Doris Kearns Goodwin, Master of The Game. From- Portrait of America.
- Abraham Lincoln, Selected Speeches and Letters- Volumes I & II, New American Library, 1989.
- Thomas Fleming, With John Brown at Harper’s Ferry.
* Using SOAPSTone, the students will analyze the rich array of primary sources for this unit of study
from The American Spirit: A Documentary History of America: (CR1b)
- Ralph Waldo Emerson,The Fugitive Slave Law- 1854.
- Hinton Rowan Helper, from The Impending Crisis of the South- 1857.
- Jefferson Davis, Speech upon Leaving the Senate- 1861.
- Elisha Hunt Rhodes, from The Diary of a Union Soldier- 1862.
- Robert E. Lee,Appomattox,Virginia- 1865.
- Interpreting Visual Sources: Picturing the Civil War
Mathew Brady And Associates:Various Selected Images- 1862-1865.
- Jourdon Anderson, Letter to My Old Master- 1865.
- Lee Guidon, Klan Terrorism in South Carolina- 1871.
* The students will create a thinking map that will evaluate the effectiveness of the Reconstruction
process in the South culturally, politically, intellectually, and economically. (CR8)
* The students will also answer a series of reading check and discussion questions that correspond with
their readings from the textbook, The Brief American Pageant.These discussion items will be completed for a daily 
grade and assess their understanding of the material that we have covered in the unit from their textbook and 
lecture points in the classroom setting.
* In their use of their workbook, Historical Thinking Skills: A Workbook for U.S. History- the students will have exercises 
that they will work on in their academic learning teams that will provide lessons in developing historical thinking 
skills in the following areas: causation, comparison, periodization, contextualization, synthesis, argumentation, 



interpretation, chronological reasoning, and continuity and change. The activities will cover events in the time 
period.
* The students in their team discussion stations will also answer the following discussion items as a
review exercise utilizing the seven major AP U.S. History themes: (CR4)
a. How did migration to the United States change popular ideas of American Identity and citizenship as
well as regional and racial identities? How did the conflicts that led to the Civil War change popular
ideas about national, regional, and racial identities throughout this period?
b. How did the maturing of northern manufacturing and the adherence of the South to an agricultural
economy change the national economic system by 1877?
c. How did the growth of mass migration to the United States and the railroad affect settlement
patterns in cities and the West?
d. Why did attempts at compromise before the war fail to prevent the conflict? To what extent, and in
what ways, did the Civil War and Reconstruction transform American political and social relationships?
e. How was the American conflict over slavery part of larger global events?
f. How did the end of slavery and technological and military developments transform the environment and 
settlement patterns in the South and the West?
g. How did the doctrine of Manifest Destiny affect debates over territorial expansionism and the Mexican War? 
How did the Civil War struggle shape Americans’ beliefs about equality, democracy, and national destiny?

* Unit V will conclude the first semester and should be finished by December 11th.

The First Semester Exam:

There will be three days of in-class review sessions and two after-school review sessions. Each review session will 
cover a unit of time in the course up to this point.
The students will take mock AP U.S. History exam which will serve as their final grade for the second nine-weeks 
and as their semester exam grade.

The End of Semester I

December 18, 2015

Unit VI  
Period VI: 1865-1898 

 Growing Pains 

Text Readings:

The Brief American Pageant- Chapters 23-27.
The American Spirit: A Documentary History of the United States-Volume II. Chapters 23-27.
Portrait of America- Volume II. Chapters 2-4.
America: The Story of Us- Chapters 6-7

Audio-Visuals:

America:The Story of Us: Produced by The History Channel. 2010.
The Presidents: Produced by The History Channel, 2012.
The West- A Film by Ken Burns: Produced by PBS, 2004.
The Men Who Built America: Produced by the History Channel, 2013.
Content: (CR2) This unit is about continued westward development, the development of the industrial 
infrastructure of the nation on a mass scale, the end of the frontier and Native American way of life and the 
beginning of America becoming a global power with global interests.
Historical Scholarship Analysis: (CR1c) The students will read and analyze the following essays from Portrait of 
America,“Sitting Bull and the Sioux Resistance,” by Robert M. Utley. The students will analyze the thesis, evidence 
and historical reasoning of this essay and create an analysis which puts it into historical context. The students will 



also re-visit the following essay by David E. Stannard, “The American Holocaust: Columbus and the Conquest of the 
New World, and utilize their notes and readings from their textbook in order to evaluate the continuities and 
changes that are seen from 1492-1890, in the relationship between the growth and expansion of the U.S. and the 
treatment of Native Americans. The students will write a continuity-and-change over time essay, or FRQ that will be 
taken directly from the activity and their analyses. (CR5) (CR9)

Student Activities:

* The students will create a graphic organizer which evaluates the effectiveness of two organizations of the time 
period-- the Knights of Labor and the Grange. (CR10)
* The students will compare and contrast the interests of labor movements and those of industrial capitalists.The 
students will read“The Master of Steel:Andrew Carnegie,” by Robert L. Heilbroner,“ and “The Brooklyn Bridge: A 
Monument to American Ingenuity and Daring,” by David McCullough.” The students will also evaluate the video 
series: The Men Who Built America which was produced by the History Channel. In creating their compare and 
contrast charts, the students will map out the political, social, economic, intellectual, technological and 
environmental impact of the Second Industrial Revolution on the emergence of a modern, industrialized America. 
The students will write an essay for a major grade that will be developed from this assignment. (CR1c)
* The students will analyze a map of major Indian battles and Indian reservations (1860-1900) and compose a 
written analysis of the effects of westward expansion and industrialization on Native American peoples. The 
students must also evaluate the impact of how the defeat of the Native Americans would transform the nation and 
its future. (CR7)
* The students will create a thinking map that will analyze the roles of women during this period- in labor, suffrage, 
and the beginning of the Progressive movement to try to effect social change during this period of American 
History such as Jane Addams and Elizabeth Cady Stanton. (CR10)
* The students will create a graphic organizer that will combine information that is taken from an analysis of maps, 
graphs, charts and also, primary source documents, plus, our textbook, to evaluate the impact of the massive 
numbers of immigrants that came into the U.S. from 1865-1890. (CR8)
* The students will also analyze the forces at work that industrialization, the opening of the transcontinental 
railroad, the large numbers of immigrants coming into the nation, and the removal of Native Americans will have 
upon emigration. The students will create a card series which tracks the lives of six immigrants using primary 
document sources and charts their process of Americanization. The students will write theses from the evidence 
they have gathered throughout the assignment and create a pathway for assisting these immigrants on their way 
through the process of the American experience of the period. (CR10)
* Using SOAPSTone, the students will analyze the rich array of primary sources for this unit of study
from The American Spirit: A Documentary History of America (CR1b)
- Andrew Carnegie, from Wealth- 1889.
- Samuel Gompers, The American Federation of Labor- 1883.
- Edward O’Donnell, from Women as Bread Winners—The Error of the Age- 1887. - Henry W. Grady, from The 
New South- 1886.
- D. Augustus Straker, from The New South Investigated- 1888.
- Benjamin Singleton, from Negro Exodus from the Southern States- 1880.
- Chief Joseph, An Indian’s Perspective- 1877.
- Helen Hunt Jackson, from A Century of Dishonor- 1881.
- Frederick Jackson Turner, from The Frontier in American History- 1893.
- Adna Ferrin Weber, from The Growth of Cities in the Nineteenth Century- 1899.
- Josiah Strong, from Our Country- 1885.
- George W. Plunkitt, A Defense of Political Graft- 1905.
- Robert G. Ingersol, from Should the Chinese Be Excluded?- 1893.
- Mary E. Lease, The Money Question- 1892.
- J. Sterling Morton, What Farm Problem?- 1896.
- William Jennings Bryan, from The “Cross of Gold” Speech- 1896.
Image Collection- How the Other Half Lives- by Jacob Riis, 1891. Image Collection- Puck Magazine: Cartoon of 
Standard Oil Monopoly
* The students will create an analysis map by studying the political, economic, cultural, technological,
environmental and intellectual undercurrents that will lead to the creation of the progressive movement in the U.S. 
After the creation of the analysis map, the students will read “The Lady Versus Goliath: Ida Tarbell Takes on the 
Standard Oil Company,” by Paula A. Treckel, and analyze the impact of the growth of the Progressive Movement and 
the role played by women in its impetus during the 1890’s.The students will take their analysis research and apply it 



to the popular novel written about this period- “The Wizard of Oz,” by Frank L. Baum. Utilizing the characters of 
“The Wizard of Oz,” and after having read and analyzed, “The Cross of Gold- Speech,” by William Jennings Bryan, 
the students will create an analysis of the 1896 presidential election and apply to the character profiles of the 
major figures from the story of “The Wizard of Oz.” The students will then write an analysis that will detail the 
predicted effects of the loss of William Jennings Bryan in the 1896 election and what they will mean for both the 
future of the nation and the direction of the Progressive Movement. (CR1c)
* The students will also answer a series of reading check and discussion questions that correspond with
their readings from the textbook, The Brief American Pageant.These discussion items will be completed for a daily 
grade and assess their understanding of the material that we have covered in the unit from their textbook and 
lecture points in the classroom setting.
* In their use of their workbook, Historical Thinking Skills: A Workbook for U.S. History- the students will have exercises 
that they will work on in their academic learning teams that will provide lessons in developing historical thinking 
skills in the following areas: causation, comparison, periodization, contextualization, synthesis, argumentation, 
interpretation, chronological reasoning, and continuity and change. The activities will cover events in the time 
period.
* The students in their team discussion stations will also answer the following discussion items as a review exercise 
utilizing the seven major AP U.S. History themes: (CR4)
a. How did the rapid influx of immigrants from other parts of the world than northern and western Europe affect 
debates about American national identity?
b. How did technological and corporate innovations help to vastly increase industrial production? What was the 
impact of these innovations on the lives of working people?
c. How and why did the sources of migration to the United States change dramatically during this period?
d. How did the political culture of the Gilded Age reflect the emergence of new corporate power? How successful 
were the challenges to this power? Why did challenges to this power fail?
e. How did the search for new global markets affect American foreign policy and territorial ambitions?
f. In what ways, and to what extent, was the West “opened” for further settlement through connection
to eastern political, financial, and transportation systems?
g. How did artistic and intellectual movements both reflect and challenge the emerging corporate order?
* Due to the size and breadth of material covered in this very important unit in American history, a unit
exam will be given in the AP U.S. History format as its close to assess student mastery of the ideals and
concepts contained in this unit.

Unit Course Time:

This unit should take seventeen or eighteen days of instructional time.

Unit VII  
Period VII: 1890-1945 

 Modern America 

Text Readings:

The Brief American Pageant- Chapters 28-35
The American Spirit:A Documentary History of the United States-Volume II. Chapters 28-35
Portrait of America- Volume II. Chapters 5-10.
America: The Story of Us- Chapters 7-10

Audio-Visuals:

America:The Story of Us: Produced by The History Channel. 2010.
Crucible of Empire- The Spanish-American War: Produced by PBS, 2007. Teddy Roosevelt- An American Lion: 
Produced by The History Channel, 2003 The Presidents: Produced by The History Channel, 2012.
The Presidents: Produced by PBS, 1998.
The American Experience: Produced by PBS, 2012.
The Great Depression:Produced by the History Channel, 2009.
The World Wars: Produced by the History Channel, 2014.
World War II in HD: Produced by the History Channel, 2009.



Content: (CR2) This unit is about the tensions associated with the development of the nation as a global power, its 
involvement in two destructive conflicts and its attempt to deal with the worst economic crisis in its history- 
despite both a second industrial revolution and a unique cultural one, that saw the rise of mass media and 
communication on a much-larger scale.
Historical Scholarship Analysis: (CR1c) The students will read and analyze the following essays from Portrait of 
America and create a compare and contrast analysis map using each as a measure for evaluating the great impact of 
the American political, cultural, economic, intellectual and technological transformations during this period of 
history. From the Progressive Era- 1900-1920, the students will read, analyze and compare and contrast the 
following essays- “African Americans and the Quest for Civil Rights,” by Sean Dennis Cashman and “Suffragists‘ 
Storm Over Washington,” by William and Mary Lavender. From the Depression Era- 1929-1940, the students will 
read, analyze and compare and contrast the following essays- “Under Hoover, the Shame and Misery Deepened,” by 
T.H. Watkins and “Government in Action: FDR and the Early New Deal.” From the World War II Era, the students 
will read, analyze and compare and contrast the following essays- “Oppenheimer: The Father of the Atomic Bomb,” 
by Kai Bird and Martin J. Sherwin and “Ike: At D-Day,” by Michael Korda. The students will take these essays which 
offer extended and conflicting viewpoints, analyze their theses, reasoning and use of evidence for interpretation and 
develop an essay which showcases how America would transform during this period of cultural, economic, and 
political crisis and weigh the impact upon the average citizen and the nation at-large in the next period of history 
to come, plus, weigh the effectiveness of the solutions employed. (CR5) (CR6) (CR11)

Student Activities:

* The students will create an analysis chart which will discuss the changes and continuities in the reform 
movements prior to the Civil War and those that come through the Progressive Movement prior to World War I. 
What were the effectiveness of the programs that were developed as a result of these movements- politically, 
culturally and economically? The students will use their research and chart to develop a well-crafted essay using the 
AP U.S. History exam FRQ- format. (CR9)
* The students will read the following documents and create an evaluative analysis profile of Theodore 
Roosevelt.The students will start with the premise that most historians consider Roosevelt to be one of our 
greatest presidents and then work to craft arguments- based upon sound reasoning, judgment and evidence- for 
and against that statement. The students will read the following documents and selected essay reflections by 
Roosevelt himself as a part of this exercise. (CR1c) (CR3)
- Edmund Morris, Theodore Roosevelt, President. From- Portrait of America,Volume II. - Theodore Roosevelt, The 
Roosevelt Corollary to the Monroe Doctrine- 1904.
- Theodore Roosevelt, from Message to Congress- 1901.
- Teddy Roosevelt- An American Lion: Produced by The History Channel, 2003
- Theodore Roosevelt: Letters and Speeches, Library of America, 2004.
* The students will create a thinking map that will analyze the new innovations in household appliance technology, 
science, communication, and transportation and the effect that each would have upon American society throughout 
the 1920’s.The students will also assess how much of an impact that each of these innovations still have on 
American life today. (CR8)
* The students will create a graphic organizer that will be used to evaluate both the causes of The Great
Depression and the New Deal programs that were used to combat it. The students will analyze the effectiveness of 
the New Deal programs, plus the impact that they would have on average Americans during the period. (CR8)
* The students will create an analysis map which will seek to study the effect of music, art, literature, and film upon 
the people of the United States during The Great Depression. A rich array of primary documents and interviews 
will be conducted with people who survived The Great Depression in a connect to history assignment set that 
each student must complete. (CR7)
* The students will create a thinking map that will analyze the causes for American involvement, the effect on the 
home front, and the conduct of Americans during our involvement in World Wars I and II. Of particular note for 
analysis, the role of American women and their impact upon the war effort will receive particular scrutiny. Also, the 
role of minorities, in particular, African Americans, will be studied. (CR8)
* Throughout the unit, the students will create a chart that throughout each decade will outline and evaluate world 
events such as the rise of Japan as an industrial power, the nature of imperialism in both Africa and Southeast Asia, 
global patterns of immigration, the Second Industrial Revolution, the rise of Communism in both China and the 
Soviet Union, and the rise of totalitarian dictatorships in Europe. (CR8) (CR12)
* The students will read the following documents and create an evaluative analysis profile of Franklin Delano 
Roosevelt.The students will start with the premise that most historians consider Roosevelt to be one of our 
greatest presidents and then work to craft arguments- based upon sound reasoning, judgment and evidence- for 



and against that statement.The students will read the following documents (plus, their textbook) and selected essay 
reflections by Roosevelt himself as a part of this exercise. (CR1c) (CR3) (CR13a)
- Doris Kearns Goodwin,“ Franklin and Eleanor:The Early Wartime White House.”
- Franklin D. Roosevelt, First Inaugural Address- 1933.
- Letters to the Roosevelt’s- During the Depression- Various, From- A Portrait of America,Volume II.
- Dorothy Thompson, Roosevelt’s “Court Packing” Plan- 1936.
- The Presidents: Produced by PBS, 1998.
- The Great Depression:Produced by the History Channel, 2009.
- The World Wars: Produced by the History Channel, 2014.
- World War II in HD: Produced by the History Channel, 2009.
- Bernard Weisberger, La Follette Speaks Against the War- 1917.
- Robert Cowley,The Road to Butgneville- 1918.
- Jonathan Rabb,Trying John Scopes- 1925.
- Kevin Baker, Lost-Found Nation:The Last Meeting Between Elijah Muhammad and W.D. Fard.
- Geoffrey C.Ward,The Sick Man in the White House- 1945.
* Using SOAPSTone, the students will analyze the rich array of primary sources for this unit of study
from The American Spirit:A Documentary History of America: (CR1b) - New York World,The War Must Be Ended-1897.
- Albert J. Beveridge, from The March of the Flag- 1900.
- Washington Gladden, The Social Gospel- 1902.
- Upton Sinclair, From The Jungle- 1906.
- Benjamin R.Tillman, The Use of Violence against Southern Blacks- 1900. - Woodrow Wilson, from The New 
Freedom- 1913.
- Kelly Miller, The Risk of Woman Suffrage- 1915.
- W.E.B. Du Bois, From Woman Suffrage- 1915.
- Images- Jacob Riis, From- How the Other Half Lives- 1891.
- Images- Dorothea Lange, From the Library of Congress,WPA Collections- 1936. - Woodrow Wilson, The League 
of Nations- 1919.
- Henry Cabot Lodge, The League of Nations Must Be Revised- 1919.
- A. Mitchell Palmer, From The Case against the Reds- 1920.
- William Allen White, The Red Scare Is Un-American- 1920.
- Harry Emerson Fosdick, From Shall the Fundamentalists Win?- 1922.
- William Jennings Bryan, from In His Image- 1922.
- Edward Purinton, Big Ideas from Big Business- 1921.
- Calvin Coolidge, From Government and Business-1925.
- Meridel Le Sueur, From Women on the Breadlines- 1932.
- Two Views of the Great Depression- 1932.
- Huey Long, Share Our Wealth- 1935.
- Henry L. Stimson, From War Is an Illegal Thing- 1932.
- Joseph Grew, A More Forceful Response to Japan Is Needed- 1937.
- Charles A. Lindbergh, Address to America First Rally- 1941.
- A. Philip Randolph, From Call to Negro America to March on Washington- 1941.
- Images- Women in War Industries.
- Images- The Propaganda Posters of World Wars I and II.
- Cartoons- The Use of Propaganda in World War II.
- Harry S.Truman, The Atomic Bombing of Hiroshima—The Public Explanation- 1945. - Karl T. Compton, If the 
Atomic Bomb Had Not Been Used- 1946.
* The students will also answer a series of reading check and discussion questions that correspond with
their readings from the textbook, The Brief American Pageant.These discussion items will be completed for a daily 
grade and assess their understanding of the material that we have covered in the unit from their textbook and 
lecture points in the classroom setting.
* In their use of their workbook, Historical Thinking Skills: A Workbook for U.S. History- the students will have exercises 
that they will work on in their academic learning teams that will provide lessons in developing historical thinking 
skills in the following areas: causation, comparison, periodization, contextualization, synthesis, argumentation, 
interpretation, chronological reasoning, and continuity and change. The activities will cover events in the time 
period.
* The students in their team discussion stations will also answer the following discussion items as a review exercise 
utilizing the seven major AP U.S. History themes: (CR4)



a. How did continuing debates over immigration and assimilation reflect changing ideals of national and ethnic 
identity? How did class identities change in this period?
b. How did movements for political and economic reform take shape in this period, and how effective were they in 
achieving their goals?
c. Why did public attitudes towards immigration become negative during this time period? How and why did people 
migrate within the U.S. during this time period?
d. How did reformist ideals change as they were taken up by reformers in different time periods? Why did 
opposition emerge to various reform programs?
e. Why did U.S. leaders decide to become involved in global conflicts such as the Spanish American War, World War 
I, and World War II? How did debates over intervention reflect public views of America’s role in the world?
f. Why did reformers seek for the government to wrest control of the environment and national resources from 
commercial interests?
g. How did “modern” cultural values evolve in response to developments in technology? How did debates over the 
role of women in American public life reflect changing social realities?
* Due to the size and breadth of material covered in this very important unit in American history, a unit exam will 

be given in the AP U.S. History format as its close to assess student mastery of the ideals and concepts contained 
in this unit.

Unit Course Time:

This unit should take seventeen or eighteen days of instructional time.

Unit VIII  
Period VIII: 1945-1980 

 The American Age 

Text Readings:

The Brief American Pageant- Chapters 35-39.
The American Spirit:A Documentary History of the United States-Volume II. Chapters35-39.
Portrait of America- Volume II. Chapters 11-13.
America: The Story of Us- Chapter 11

Audio-Visuals:

America:The Story of Us: Produced by The History Channel. 2010.
The Presidents: Produced by The History Channel, 2012.
The Presidents: Produced by PBS, 1998.
The American Experience: Produced by PBS, 2012.
JFK- A Presidency Revealed: Produced by the History Channel, 2011.
Nixon- A Presidency Revealed: Produced by the History Channel, 2007.
1968 withTom Brokaw-TheYearThat Changed Everything:Produced by the History Channel,2008.
Eyes on the Prize: America’s Civil Rights Years 1954-1965. Produced by PBS, 2010.
King. Produced by the History Channel, 2008.
Vietnam in HD. Produced by the History Channel, 2011.
Content: (CR2) This unit is defined by a global struggle- the Cold War, in which the nation with its democratic and 
capitalist ideals struggles to maintain its political and cultural dominance during a time of tremendous social 
upheaval at home. The crisis in Vietnam, the Civil Rights Movement, a cultural revolution in art, literature, music, film 
and the ever-increasing presence of television, the movements for gender equality, the Space Race, the political 
crisis of Watergate, an economic crisis with roots in the troubled Middle East, and the rise of conservatism define 
this unique period in American history. Historical Scholarship Analysis: (CR1c) The students will read and analyze 
the following essays from Portrait of America and create a compare and contrast analysis map using each as a 
measure for evaluating the great impact of the American political, cultural, economic, intellectual and technological 
transformations during this period of history. From 1945-1960, “Harry Truman: One Tough Man,” by David 
McCullough and “Lost in Space: A Story of the Cuban Missile Crisis,” by Michael Dobbs will be read and analyzed. 
From 1961-1975, “Trumpet of Conscience: Martin Luther King Jr.,” by Stephen B. Oates; “Betty Friedan Destroys 
the Myth of the Happy Housewife,” by Marcia Cohen; “Trapped: Lyndon Johnson and the Nightmare of Vietnam, by 
Larry L. King and “I Have Never Been a Quitter: A Portrait of Richard Nixon,” by Otto Friedrich. (CR6)



Student Activities:
* Utilizing their textbook and notes from the previous unit, the students will create a comparative
analysis chart that will answer the following question- “Did the Cold War begin after the Russian Revolution, or the 
end of World War II?” The students will write a thesis paragraph which will seek to explain their answer after 
reviewing all of the evidence to this question. (CR10)
* The students will create a thinking map and analysis chart which will evaluate the emergence of pop culture in 
music, art, film, literature and television in America from 1955-1975 and its impact upon the cultural, economic, 
intellectual, environmental and political transformations that would take place in the nation during this period. 
(CR7) (CR10)
* The students will develop a graphic organizer that will compare and contrast the public works projects of the 
1950’s and 1960’s- especially those that would come as a part of the program of public policy programs known as 
the Great Society enacted by the administration is LBJ, or Lyndon Baines Johnson with those enacted by FDR, or 
Franklin Delano Roosevelt as a part of the New Deal and those that were a part of the Progressive Movement 
under TR, or Theodore Roosevelt. (CR11)
* The students will create an analysis map that will trace the economic, political, intellectual and geographical impact 
of the Civil Rights Movement from 1945-1975-- following its development as a small, regional movement to a 
program that would constitute many different groups by 1970. The students will use textual evidence, but also, 
maps, graphs and charts will be developed as an important component of this assignment. (CR10)
* The students will compare and contrast public criticism of the Vietnam War with the criticism of the war efforts 
in World War I and World War II. Drawing on Young Americans for Freedom, SDS, folk music, and NY Times 
editorials, the students will develop an essay that argues which of the sources best represented U.S. values. (CR11) 
(CR13b)
* The students will study a series of maps which will allow them to research, study and analyze the growth of the 
nation demographically from 1950-1980. The students will utilize these maps to also evaluate the success of 
candidates in the elections of 1948, 1952, 1956, 1960, 1964, 1968, 1972, 1976 and 1980 through the studies of other 
maps, plus graphs and charts. Through this assignment, and the study of their text, audio-visual materials and 
primary documents- the students create an analysis of the growth of the conservative movement that would 
culminate in the election of Richard Nixon in 1968.The students will also research the causes of the tremendous 
recession that would plague the American economy in the 1970’s and how this would impact the rise of the 
conservative movement and lead to the election of Ronald Reagan in 1980. (CR7) (CR8) (CR9)
* The students will read the following documents and create an evaluative analysis profile of Richard Millhouse 
Nixon.The students will start with the premise that most historians consider Nixon to be one of our worst 
presidents and then work to craft arguments- based upon sound reasoning, judgment and evidence- for and against 
that statement. The students will read the following documents (plus, their textbook) and selected essay reflections 
by Nixon himself as a part of this exercise. (CR1c) (CR3) (CR6) (CR13a)
- James W. Davidson and Mark H. Lytle, From- After the Fact:The Art of Historical Detection, Breaking Into Watergate.
- Otto Friedrich,From- Portrait ofAmerica-Volume II,I Have Never Been a Quitter:A Portrait of Richard Nixon.
- Nixon- A Presidency Revealed: Produced by the History Channel, 2007.
- The Presidents: Produced by PBS, 1998.
- Richard Nixon, The Memoirs of Richard Nixon. 2013.
* The students will create an evaluative chart of the developing American role in the foreign policy arena in issues 
directly involving the Middle East from 1947-1979, culminating in the Iranian Hostage Crisis of 1979-1980. (CR8) 
(CR12)
* The students will create a graphic organizer of the developing American role in the technological and intellectual 
sector of the Cold War that is referred to as the Space Race from 1957-1975, and will research and evaluate the 
impact of the achievements in technology by the American people during this period and into the late 1970’s 
through the development of first personal computer- The Apple. (CR12)
- Robert Dallek, JFK and RFK- Meet About Vietnam.
- Clayborne Carson, Memory, History and the March on Washington.
- William E. Leuchtenburg, LBJ Confronts George Wallace.
* Using SOAPSTone, the students will analyze the rich array of primary sources for this unit of study
from For the Record:A Documentary History of America: (CR1b)
- Joseph McCarthy, Democrats and Communists- 1950.
- William O. Douglas, The Black Silence of Fear- 1952.
- Southern Declaration on Integration- 1956.
- Dwight D. Eisenhower, The Situation in Little Rock- 1957.
- Dwight D. Eisenhower, Farewell Address- 1961.
- !Betty Friedan, from The Feminine Mystique



- Reinhold Niebuhr, from Varieties of Religious Revival- 1955.
- John Foster Dulles, Massive Retaliation- 1954.
- John F. Kennedy, Inaugural Address- 1961.
- Michael Harrington, from The Other America- 1962.
- Martin Luther King, Jr., from Letter from Birmingham Jail- 1963.
- George C.Wallace, The Civil Rights Movement: Fraud, Sham, and Hoax- 1964.
- Barry Goldwater, Extremism in the Defense of Liberty Is No Vice- 1964.
- Stokely Carmichael, from Black Power- 1966.
- Lyndon B. Johnson, from Peace without Conquest- 1965.
- Gloria Steinem, Equal Rights for Women—Yes and No- 1970.
- Phyllis Schlafly, What’s Wrong with “Equal Rights” for Women?- 1972.
- Tom Grace, The Shooting at Kent State- 1970.
- The Report of the President’s Commission on Campus Unrest- 1970.
- Richard M. Nixon and John Dean, The President and John Dean in the Oval Office- 1973. - Philip Caputo, from A 
Rumor of War- 1977.
* The students will also answer a series of reading check and discussion questions that correspond with
their readings from the textbook, The Brief American Pageant.These discussion items will be completed for a daily 
grade and assess their understanding of the material that we have covered in the unit from their textbook and 
lecture points in the classroom setting.
* In their use of their workbook, Historical Thinking Skills: A Workbook for U.S. History- the students will have exercises 
that they will work on in their academic learning teams that will provide lessons in developing historical thinking 
skills in the following areas: causation, comparison, periodization, contextualization, synthesis, argumentation, 
interpretation, chronological reasoning, and continuity and change. The activities will cover events in the time 
period.
* The students in their team discussion stations will also answer the following discussion items as a review exercise 
utilizing the seven major AP U.S. History themes: (CR4)
a. How did the African-American Civil Rights movement affect the development of other movements based on 
asserting the rights of different groups in American society? How did American involvement in the Cold War affect 
debates over American national identity?
b. How did the rise of American manufacturing and global economic dominance in the years after World War II 
affect standards of living among and opportunities for different social groups?
c. How did the growth of migration to and within the United States influence demographic change and social 
attitudes in the nation?
d. How did the changing fortunes of liberalism and conservatism in these years affect broader aspects of social and 
political power?
e. Why did Americans endorse a new engagement in international affairs during the Cold War? How did this belief 
change over time in response to particular events?
f. Why did public concern about the state of the natural environment grow during this period, and what major 
changes in public policy did this create?
g. How did changes in popular culture reflect or cause changes in social attitudes? How did the reaction to these 
changes affect political and public debates?

Unit Course Time:

This unit should take fifteen or sixteen days of instructional time.

Unit IX 
Period IX: 1981-2015 

Triumph & Tragedy: America at the Turn of the Century 

Text Readings:

The Brief American Pageant- Chapters 40-42.
The American Spirit:A Documentary History of the United States-Volume II. Chapters 40-42.
Portrait of America- Volume II. Chapters 14-15
America: The Story of Us- Chapter 12

Audio-Visuals:



America:The Story of Us: Produced by The History Channel. 2010.
The Presidents: Produced by The History Channel, 2012.
The Presidents: Produced by PBS, 1998.
The American Experience: Produced by PBS, 2012.
Reagan- Produced by the History Channel, 2011.
Content: (CR2) This era is about the rise of the conservative movement as a political and cultural force in American 
life, the end of the Cold War, the growth of the nation as a high-tech and service- oriented business giant on the 
global stage and the specter of global terrorism.
Historical Scholarship Analysis: (CR1c) The students will read and analyze the following essays from Portrait of 
America and create a compare and contrast analysis map using each as a measure for evaluating the great impact of 
the American political, cultural, economic, intellectual and technological transformations during this period of 
history. From 1981-1992, the following essays will be studied and used in a compare and contrast analysis chart for 
a written assignment- “Reagan: His Place in History by Richard Brookhiser and “Some Lessons from the Cold War,” 
by Arthur M. Schlesinger Jr. The students will also read the following essays for their compare and contrast analysis 
chart- “Bill Gates: Enigmatic Genius of Microsoft” by Walter Isaacson and “Oprah Winfrey:The Celebrity as 
Entrepreneur,” by H.W. Brands. (CR6) 

Student Activities:

* The students will read the following documents and create an evaluative analysis profile of Ronald
Wilson Reagan.The students will start with the premise that most historians consider Reagan to be one of our 
greatest presidents and then work to craft arguments- based upon sound reasoning, judgment and evidence- for 
and against that statement.The students will read the following documents (plus, their textbook) and selected essay 
reflections by Reagan himself as a part of this exercise. (CR1c) (CR3) (CR13a)
- Richard Brookhiser, Reagan: His Place in History. - Ronald Reagan,The Evil Empire- 1983.
- Ronald Reagan,Tear DownThisWall- 1987.
- Reagan- Produced by the History Channel, 2011.
- The Presidents: Produced by PBS, 1998.
* Using SOAPSTone, the students will analyze the rich array of primary sources for this unit of study
from The American Spirit: A Documentary History of America: (CR1b) - Patrick Buchanan, The Culture War for the Soul 
of America- 1992. - Alan Wolfe, The Politics of Privacy, Right and Left- 1993.
- From One World?- 1997.
- William Jefferson Clinton, Farewell Address- 2001.
- John Lewis Gaddis, Setting Right a Dangerous World- 2002.
- Barack Obama, A New Beginning- 2009.
* The students will create a continuity and change over time map-- which will discuss, analyze and
evaluate the goals, growth and setbacks of the conservative movement during the presidencies of Reagan, Bush I 
and Bush II (1980-2008) versus that of the progressive movement of the early twentieth century (1890-1918) and 
the New Deal coalition which was built by FDR and continued in policy by his successor, Harry S.Truman 
(1933-1952). (CR9) (CR11) (CR13b)
* The students will create a thinking map that will analyze the transformation of the United States after the end of 
the Cold War. The assignment will begin by creating a graphic organizer- which will analyze the evidence for the 
reasons that the Cold War would come to an end in 1992.
* Using demographic data from the latest census findings-- the students will make an analysis of the impact of the 
conservative movement and the goals of such groups as Focus on the Family. The students will create a map and 
thesis report of their findings and reasoning from the evidence that has been gathered.
* The students will create a compare and contrast chart which will analyze and evaluate the differences in policies 
for national security during the Red Scare of the 1920’s, the Cold War-based Red Scare of the 1950’s and the 
post-911 era. (CR11)
* The students will create a map which will compare and contrasts the causes, effects and solutions for the Great 
Recession (2007-2014) to those used to combat the Great Depression (1929-1941). (CR11) (CR13b)
* The students will examine different musical genres, from punk and rap to country western, and see how music 
from these genres comments on larger political and cultural trends. (CR7)
* The students will create an analysis map that will seek to evaluate the impact of the change from a heavy-
industrial economy to a service oriented economy during this most recent period in American history and how it 
has transformed the nation culturally, politically, intellectually, economically and also, environmentally from 
1981-2015. This assignment will require the analysis of maps, graphs, and charts. (CR8)



* The students will compose an FRQ essay which will compare both the foreign and domestic policies of the 
Clinton, Bush II and Obama administrations.This essay will be for a major course grade. (CR11)
* The students will also answer a series of reading check and discussion questions that correspond with
their readings from the textbook, The Brief American Pageant.These discussion items will be completed for a daily 
grade and assess their understanding of the material that we have covered in the unit from their textbook and 
lecture points in the classroom setting.
* In their use of their workbook, Historical Thinking Skills: A Workbook for U.S. History- the students will have exercises 
that they will work on in their academic learning teams that will provide lessons in developing historical thinking 
skills in the following areas: causation, comparison, periodization, contextualization, synthesis, argumentation, 
interpretation, chronological reasoning, and continuity and change. The activities will cover events in the time 
period.
* The students in their team discussion stations will also answer the following discussion items as a review exercise 
utilizing the seven major AP U.S. History themes: (CR4)
a. How did demographic and economic changes in American society affect popular debates over American national 
identity?
b. How did the shift to a global economy affect American economic life? How did scientific and technological 
developments in these years change how Americans lived and worked?
c. How did increased migration raise questions about American identity and affect the nation demographically, 
culturally, and politically?
d. How successful were conservatives in achieving their goals? To what extent did liberalism remain influential 
politically and culturally?
e. How did the end of the Cold War affect American foreign policy? How did the terrorist attacks of September 11, 
2001 impact America’s role in the world?
f. How did debates over climate change and energy policy affect broader social and political movements?
g. How did technological and scientific innovations in areas such as electronics, biology, medicine, and 
communications affect society, popular culture, and public discourse? How did a more demographically
diverse population shape popular culture?
* Due to the size and breadth of material covered in this very important unit in American history, a unit
exam will be given in the AP U.S. History format as its close to assess student mastery of the ideals and
concepts contained in this unit.

Unit Course Time:

This unit should take seven to eight days of instructional time.

* The students will take their AP U.S. History Exam on May 5, 2017. They will have taken their STAAR test two 
class days prior to this date.

AP Exam Review Period:

At the end of Unit IX, our students will spend ten class days reviewing for the AP U.S. History exam. The students 
will have taken three practice exams during the course of the academic year to this point- one at the end of each 
nine-week grading period.We will take another diagnostic practice exam prior to the review period.The review 
class days will consist of seminar sessions that will be designed to cover and review each of the periods, or units of 
study in the AP U.S. History course framework. Seven afternoon review sessions consisting of two-hour blocks of 
instructional time will be given to all of the students who desire to attend. Two Saturday review session periods 
which consist of three-hour blocks will be provided, as well, for each student. 

Post-AP Exam Period:

Our course will not end with the administration of the AP U.S. History examination. Each student will be 
responsible for writing a mini-thesis paper.The thesis paper will be written on a topic in AP U.S. History and must 
utilize each of the seven major themes upon which the course has been based in developing its argument. In this 
paper, the students will have the opportunity to display the historical thinking skills that they have been in the 
process of developing throughout the course.

** The students will take their final exams on May 22-26, 2017. The course will end on May 26, 2017.


